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CELDT Frequently Asked Questions 
 

 
What is the fundamental purpose of the CELDT?  
Three purposes for the California English Language Development Test (CELDT) are 
specified in state law (see Education Code Section 60810 (d)(1-3)), including: 1) identify 
pupils as limited English proficient, 2) determine the level of English language proficiency 
(ELP) who are limited English proficient, and 3) assess the progress of limited English 
proficient students in acquiring the skills of listening, speaking, reading, and writing in 
English. In 2001, the enactment of the No Child Left Behind (NCLB) Act of 2001 
mandated states to respond to additional Title III accountability requirements for English 
learners (ELs). The additional Title III Accountability requirements include the separation 
of Listening and Speaking scores and the reporting of a Comprehension score (average 
of Listening and Reading). In 2007, Education Code Section 60810 was amended to 
authorize early literacy assessment of ELs in kindergarten and grade one commencing 
with the 2009-10 school year. Question development and field testing will begin in 2008 
and early literacy test questions for kindergarten and grade one will be included in the 
operational test in 2009-10. 

 
What is the construct measured by the CELDT?  
The CELDT is a standardized test that assesses the construct of ELP of ELs in grades K-
12 in accordance with California Education Code and Title 5 California Code of 
Regulations. The test contractor, in collaboration with the California Department of 
Education (CDE), ensures through the various stages of test development and 
administration that the CELDT is a valid and reliable measure of the construct of ELP. 
The CELDT also provides a comprehension score as required by Title III of the NCLB. 
For more information, please refer to the technical reports and special studies posted 
under Resources on the CELDT Technical Documentation Web page at 
http://www.cde.ca.gov/ta/tg/el/techreport.asp.   

 
Does the CELDT measure academic language?  
All CELDT questions are developed based on the English Language Development (ELD) 
Standards approved by the State Board of Education (SBE) in July 1999. In accordance 
with the principles of universal access to the language arts curriculum for ELs 
(Framework for California Public Schools Kindergarten through Grade Twelve, 2007, pp. 
273-274) approved by the SBE,  the CELDT assesses “basic social conventions, 
rudimentary classroom vocabulary, and ways to express personal and safety needs” to 
assess ELP. In addition, a portion of CELDT test questions are developed to assess 
student performance at the early advanced and advanced proficiency levels and as such 
appropriately incorporate classroom language. To this end, CELDT test questions engage 
academic language functions, such explaining, questioning, analyzing, and summarizing. 

 
All CELDT questions and reading passages are reviewed and approved by content 
experts before they are field tested. These content experts are recruited and selected 
from among experienced K-12 teachers who work closely with ELs as well as second-
language acquisition experts. These reviewers pay careful attention to the alignment of 
the proposed CELDT questions to the ELD standards. All questions are field tested 
before they become operational and are used for official CELDT scores.  
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Item writer training, item development, content review, bias and sensitivity review, test 
form development, field testing, and operational test administrations are all conducted 
with the ELD standards as the central organizing structure and are built in accordance 
with the Standards of Educational and Psychological Testing. 

 
What is done to ensure that the CELDT consistently measures the same construct 
over time?  
One of the hallmarks of the CELDT and California’s other state tests is the comparability 
of scores across administrations. Scale scores are reported for the CELDT because they 
are directly comparable. The CELDT maintains 70 percent of test questions from year to 
year with 30 percent new test questions introduced each year to refresh the test and 
maintain test security. The test contractor’s research department is required to conduct 
very intensive scaling procedures on every CELDT edition.  

 
How did the common scale impact the interpretation of scores?  
The change to the new common scale in 2006-07 did present the need to convert the 
scores in 2005-06 from the old to the new scale in order to provide for direct comparison 
of scores across those two years. Concordance tables were developed by the test 
contractor and these were made available to districts in order to locally compare 2005-06 
to 2006-07. Future forms of the CELDT will be directly comparable to the 2006-07 base, 
but the CELDT editions prior to 2006 are not comparable to future forms.  

 
How were districts informed about the technical changes to the CELDT in 2006-07? 
All districts have been informed of the CELDT changes in various ways including 
numerous presentations to CELDT district coordinators who are designated annually by 
the district superintendents, focus groups, regular communication through program notes 
and updates found on the Program Updates and Notes Web page at 
http://www.cde.ca.gov/ta/tg/el/updates.asp. The Standards and Assessment Division and 
the CELDT office have given regular presentations to the SBE. Discussions regarding 
changes to the CELDT have been underway for more than two years now with local 
educational agencies that administer the CELDT.  

 
The changes to the CELDT began with the Bookmark Standard Setting conducted by the 
CELDT contractor in February 2006. Committees composed of ninety-seven experienced 
educators with expertise in English Language Development and knowledge of the CELDT 
from across the state convened to recommend cut scores for use with the Form F and 
subsequent forms of the CELDT. Of the 97 educational experts, 53 percent were 
teachers, 23 percent administrators, and 24 percent were other education professionals 
with 25 percent of that group having more than 20 years of experience, 73 percent having 
a graduate degree, and 89 percent having CLAD or BCLAD authorization. This Web 
document can be found at http://www.cde.ca.gov/ta/tg/el/documents/standardsetting.pdf. 

 
The CELDT performance level cut score implementation plan to support the new common 
scale and setting the new baseline for CELDT was presented to the SBE in March 2006 
(see Figure 1 from March 2006, SBE Item 11). At that same meeting, the SBE approved 
the new performance level cut scores and the new common scale for CELDT.  

 

http://www.cde.ca.gov/ta/tg/el/updates.asp
http://www.cde.ca.gov/ta/tg/el/documents/standardsetting.pdf
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March 
2006 

New cut scores 
reviewed and 
approved; Set 
new Baseline 

April 

2006 

Distribution and 
notification of 
new baseline 
using Form E 
results using 
new cut scores 
with new 
common scale. 

 

Why a new baseline?  What’s new? 

 Changes to test since inception 

 New Common Scale 

 New accountability requirements 

 Separate Listening Score Required 

 Separate Speaking Score Required 

 Overall score based on L + S + R + W 

 New Comprehension Score 

 Cut Scores from new standard setting 

reflecting experts’ judgments 

February 
2007 

 

Press Release 
of Form F 
results using 
new cut scores 
and new 
common scale 
measuring 
change from 
previous year 
relative to new 
baseline;  
 

No negative 
impact based 
on new cut 
Scores. 

May 
2006 

CTB provides CDE with new 
Form E Overall scale scores 
based on common scale and 
Overall proficiency level based 
on new cut scores.  
 
CTB supports CDE in 
distributing new baseline data 
to districts and communicating 
appropriate interpretation 
 
 

July 1 – October 
31, 2006 

Districts assess with new 
training materials 
 

Form F scored using 
new cut scores on 
new common scale;  
 
Listening and Speaking 
scored and reported 
separately; 
 
All reports provided to 
schools on new scale with 
new cut scores 
 
Continue communication 
efforts with districts and 
media 

Figure 1. CELDT Cut Score Implementation Plan to Support New Common Scale 

Setting the New Baseline 

 

Advantages:   

 May 2006 notification gives districts advance information to support smooth transition to new baseline 

 Increased consistency in students’ proficiency levels from one grade span to the next 

 New cut scores better reflect practitioner beliefs of students acquisition of English Language fluency informed by 5 
years of CELDT use 

 Increases credibility of assessment program 

 No significant added costs to program 

 Students’ proficiency level status is better aligned with their EL classification (fewer students spending years in 
Early Advanced or Advanced but not reclassified) 
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How did the technical changes to the CELDT affect the results?  
As presented to the SBE in July 2007, Figure 2 provides a bar chart that displays the 
percent of students who fall into each of the five performance levels based on the 2005-
06 (Form E) unconverted results, the 2005-06 converted (Form E) results, and the 
2006-07 (Form F) results. The Form E unconverted results are provided only as a 
reference point to results on the old scale. It is not appropriate to directly compare Form 
E unconverted results to Form F. The appropriate comparison is Form E converted to 
Form F results because this comparison is based on the same scale. 

 

Figure 2.  CELDT Annual Assessment Results, All Students
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How is technical information, such as test equating, disseminated to districts? 
The test contractor is required to provide a technical report to CDE annually. All past 
technical reports and special studies are posted under Resources on the CELDT 
Technical Documentation Web page at http://www.cde.ca.gov/ta/tg/el/techreport.asp. 
The Standards and Assessment Division distributes CELDT Notes every other month 
and conducts presentations to district coordinators twice a year (North and South) in 
which updates are provided about CELDT along with the other state testing programs to 
all district testing coordinators in California. 
 
What resources are available to assist districts in using CELDT data locally? 
Under CDE’s direction, the test contractor conducted 10 workshops across the state in 
November/December 2007 to assist districts in using CELDT results appropriately. All 
CELDT district coordinators and the local data analysts were invited to participate in 
these workshops. Also, the Language Policy and Leadership Office at CDE posts 
Information guides annually on the use of CELDT data for the calculation of Annual 
Measureable Achievement Objectives (AMAOs) 1 and 2 for Title III accountability. The 
guides can be found on the Title III Accountability Web page at 
http://www.cde.ca.gov/ta/ac/t3/. 

http://www.cde.ca.gov/ta/tg/el/techreport.asp
http://www.cde.ca.gov/ta/ac/t3/
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Does the State have expectations regarding the relationship between 
performance on the new CELDT and redesignation rates?  
The state expects that ELs who meet the CELDT criterion and can “participate 
effectively in a curriculum designed for pupils of the same age whose native language is 
English” (Education Code Section 313 (d) (4)) may be eligible for reclassification. 
However, reclassification is a local decision that is to be based on multiple measures 
four of which are required by state law (Education Code Section 313(d)). The SBE 
developed reclassification guidelines to assist districts in applying multiple measures 
locally. These guidelines are included in the Assistance for School District and School 
Staff located at http://www.cde.ca.gov/ta/tg/el/documents/celdt08astpkt1.pdf. 
 
Table 1 presents the percentage of students by grade span who met the CELDT 
criterion established by the SBE for possible reclassification in 2006-07. In addition to 
meeting the CELDT criterion, districts must also consider the other three reclassification 
criteria in statute (teacher evaluation, parent consultation, and basic performance on the 
California Standards Test for English-Language Arts). Overall, 29.1 percent of ELs met 
the CELDT criterion last year. However, the reclassification rate as reported by districts 
for this same time period was only 9.2 percent. The reclassification rates have been 
consistently under ten percent since 2001-02 when CELDT was first administered and 
even for the years prior to its implementation.  

 
Table 1. Percentage of Students Who Met CELDT Criterion  

for Possible Reclassification by Grade Span 
 

 
Form F 
 

2006-07 

K-2 20.0% 

3-5 27.3% 

6-8 37.4% 

9-12 34.3% 

All Grades 29.1% 

 

 
At the secondary level, what are the implications for students who are denied 
access to the core as a result of their failure to be reclassified based on their 
CELDT scores?  
The CELDT is designed to measure students’ language acquisition and ELP and not 
their performance in academic content areas. Reclassification is a local decision in all 
cases. Therefore, the CELDT alone should not be a barrier to access to the core if a 
student is English proficient.  

http://www.cde.ca.gov/ta/tg/el/documents/celdt08astpkt1.pdf

